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ние в английском языке: hecan, could; hemay – might).Однако в немецком языке 
эти глаголы имеют разные корневые гласные в единственном числе, на что следу-
ет обратить особое внимание при изучении этой темы.
Очевидна общность происхождения некоторых немецких и английских гла-
голов: müssen – mast, m�gen – may. Однако значения модальных глаголов в не-
мецком и английском языках лишь частично совпадают и не покрывают полнос-
тью друг друга. 
Ср.: 1. Er kann Englisch sprechen. He can speak English.
Erkanndasein. He may be there. 
        2. Ichmuss um 3 da sein. He must be there at 3.
Der Lehrer sagt, wir sollen. The teacher says, we must
diese Übung machen. makethisexercise. 
        3. Sie dürfen gehen. You may go. 
Как показывает опыт, использование контрастивного подхода необходимо и 
целесообразно при изучении не только грамматики, но и лексики и фонетики не-
мецкого языка.
Таким образом, учет многоязычности и языковой компетентности обучаю-
щихся может в значительной степени облегчить и ускорить усвоение языкового 
материала и является не самоцелью, а выражением реалий сегодняшнего дня и ре-
алий процесса обучения.
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DEALING WITH SPEECH ERRORS: 
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The article deals with two approaches to the correction of students’ speech mistakes – 
recasts and explicit correction, and analyzes their benefits and flaws.
Key words: communicative approach in foreign language teaching, recasts, explicit 
correction, accuracy, fluency.
Along with presentation, practicing/drilling and assessment, correction of speech 
mistakes, both oral and written, is an integral and inalienable part of the language class-
room work. It also occupies a prominent place in ELT literature and continues to be 
a controversial and divisive issue. The correction of students’ mistakes encompasses 
a wide range of points to consider. Some of the main ones are: �hat to correct? �ho 
corrects? �hich correction techniques to use? �hen to correct? And even Should the 
teacher correct at all?
This article will concentrate mainly on speech errors and two correction techniques 
suggested by British and American authors, namely recasts (or reformulation) and e�-
plicit correction (or direct feedback).
Recasts are an attempt to imitate the way in which real-life correction happens. 
Typically, it is the way people in the street or in shops react to learners’ errors, and is 
generally how parents correct their children. Recasts are an indirect, tentative and gentle 
way of giving feedback in which the teacher reformulates all or part of an utterance into 
a correct or more appropriate version of what a learner is trying to say. For example:
Student: I have gone to the cinema last night.
Teacher: You went to the cinema? �hat did you see?
Student: «Skyfall».
In this example the teacher supplies the correct form went without interrupting the 
flow of speech, thus maintaining the focus on the meaning. Recasts are more frequent in 
so-called Communicative Language Teaching (CLT) classrooms than any other correc-
tion techniques. They are considered to be an effective way of providing learners with 
the opportunity to notice how their language is different from that of competent or na-
tive speakers. The fact that they do not disrupt communication also accounts for their 
popularity among teachers who adopt a communicative approach.
In contrast to the recast, explicit correction takes place when the teacher intervenes 
by pointing out where and how learners are wrong. It can also entail asking the student 
to repeat the corrected version of the utterance. A compelling reason and justification 
for sometimes giving explicit correction is that many learners expect or want their er-
rors to be corrected in this way. It reflects the traditional view of the teacher’s duties in 
the classroom. These days students often complain about not being corrected enough 
and rarely about being corrected too much. 
It is useful for teachers to know whether a mistake is due to an overgeneralization 
of a rule, a developmental error, an omission, a result of transfer from the learners’ na-
tive language (language interference) or a covert mistake. A covert mistake is when the 
student says something which is grammatically correct, but is not what they mean. For 
example, if a student asks How long are you in London? do they mean: How long are 
you going to stay in London? or How long have you been in London? As the former is 
a more colloquial form, the latter is probably what is intended. 
Though it is not so common to distinguish between EFL and ESL classrooms in 
terms of correction, a British educationalist Chris Payne points out that in the ESL con-
text, i.e. in the countries where English is learnt by people living in the English-speak-
ing community, the distinction is still of interest specifically for the use of recasts [5, 52]. 
An American scholar Stephen Krashen in his input hypothesis states that children 
acquire their first language by understanding «comprehensible input», that is a little 
above their existing understanding and from which they can infer meaning. In Krashen’s 
view, comprehensible input is also what is needed for students to acquire English as a 
second language. He suggests that when learners make a mistake, the teacher should 
respond with a recast which exposes the students to language just above their current 
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level of English. Krashen believes that explicit correction of speech errors can have a 
detrimental effect on the students’ willingness to try to express themselves and appears 
to have very little effect on language acquisition [3, 34].
A British researcher Richard Schmidt emphasizes the role of «noticing» in lan-
guage acquisition, and asserts that we acquire language by consciously noticing and 
paying attention to it. The author concludes that «subliminal language learning is im-
possible, and that noticing is the necessary and sufficient condition for converting in-
put to intake» [6, 130].
It could be argued that effectiveness of using recasts stands or fails on the ability 
of the learner to notice the reformulated language. Some researchers, e.g. Patsy Light-
bown and Nina Spada, claim that students frequently fail to notice the recasts as cor-
rections and assume that the teacher is responding to the content rather than the form of 
their speech. In their view, if learners in an ESL classroom do not notice recasts and re-
ceive no explicit correction, they may still be considered fortunate as they do not whol-
ly depend on the teacher for exposure to English. Once they are outside the classroom, 
they have ample opportunity to multiple exposure to the language, which can facilitate 
noticing and subsequent acquisition of natural sounding and correct language [4, 25].
An EFL class, in which English is studied in non-English speaking countries, 
presents a very much different environment for language learners. As Lightbown and 
Spada point out, in an EFL setting they have far less opportunity to notice language 
used naturally outside the classroom, and their exposure to English will often be min-
imal. If these learners, who mostly depend on the classroom for exposure to English, 
are corrected using recasts and these recasts go unnoticed, vital learning opportunities 
may be missed. In this case, they and their ESL counterparts will benefit from receiving 
«negative evidence», that is, direct feedback about what is wrong with their speech [4, 46]. 
In fact, some researchers have reacted to the trend towards CLT and have expressed 
the concern that a lack of explicit correction will result in early fossilization of errors. 
A fossilized error is one that has become a permanent feature of a learner’s second/ 
foreign language and is at risk of becoming resistant to teaching.
Most teachers tend to adopt a sensible policy of selective correction, frequently at-
taching more importance to errors that obscure meaning and, consequently, affect or 
impede communication. That is where the opposition «accuracy versus fluency» comes 
to the fore. The conventional ELT approach suggests that if the objective is accuracy, 
then immediate correction is likely to be useful, but we shouldn’t interfere or interrupt 
our learners during fluency activities. With fluency activities teachers usually delay giv-
ing feedback until the end of the activity so as not to disrupt communication. The prob-
lem with the accuracy or fluency distinction is that it is based on the teacher’s attitude 
to mistakes and not on learning styles. It is unlikely that all the students think in terms 
of fluency and accuracy, moreover, some of them prefer to be corrected consistently. 
If students are interested in being accurate all the time, which is often the case with the 
students majoring in foreign languages, they will not necessarily appreciate the teach-
er’s attempts to encourage them to talk freely in a fluency activity.
Corrective feedback of any kind could give rise to a number of potential problems, 
and the two techniques under discussion also have drawbacks of which teachers should 
be aware. If explicit correction is not handled sensitively, it could create an atmosphere 
of anxiety, tension and stress in the classroom, and could even demotivate students and 
deter them from wanting to speak in English. Recasts will not usually impact negative-
ly on students’ confidence to communicate, but they have a disadvantage of a differ-
ent nature. Apart from the danger of them not being noticed, the use of recasts assumes 
a basic interaction between the teacher and the student. The teacher must actually be 
talking to the student to be able to reformulate. It would be strange and unnatural to re-
formulate the utterances of two students who are talking to each other, which would 
contradict common sense.
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Another point to consider is that if teachers recast just one part of an utterance, 
they could unwittingly produce language with the correct form, but which would rare-
ly be said. Mark Bartram and Richard Walton in their book Correction [1, 81] give 
this example:
Student: I’m keen on go to the cinema this evening.
The temptation here is to correct go to going and thus recast the sentence as I’m 
keen on going to the cinema this evening. While it is superficially correct, it might be a 
better idea to recast the whole sentence as a native speaker would actually express the 
idea. For example, I feel like going to the cinema tonight or I fancy going to the cine-
ma tonight.
Peer correction is also in the armoury of many teachers, who try to foster students’ 
independence and their heuristic skills. But whichever correction technique is given 
preference to, the effect of the teacher’s feedback on the student being corrected as well 
as on other students in classroom should always be taken into consideration. We must 
also remember that when learners are communicating in English, their priority is to get 
their message across and that the meaning of their utterances is important – not just our 
teaching objectives. 
British authors Jim Cummings and Chris Davison report that «recent experimental 
classroom studies have revealed that more explicit types of feedback can lead to higher 
levels of accuracy and development than implicit types of feedback in the form of re-
casts» [2, 152]. 
In conclusion it is worth while noting that if students are receptive to recasts (and 
this is usually the case with the learners with higher levels of the English language 
knowledge), their usefulness as a correction technique is not in dispute. However, in the 
EFL environment in which the learners receive just a few hours a week of exposure to 
English and whose levels are beginner, elementary or lower intermediate, explicit cor-
rection can significantly expedite the process of language learning by providing direct 
feedback about rules and the limits of language use.
Written speech continues to pose a challenge in terms of the two correction ap-
proaches as direct feedback is usually preferred to reformulation for the sake of the 
teacher’s convenience and lack of space on the student’s page. In this case the recasts 
may take the form of the teacher’s underlining the flawed parts of the student’s writing, 
giving clues as to how to improve them and having the students do the corrections them-
selves with the teacher’s subsequent check-up.
Some teachers in a CLT classroom readily embrace the idea of fluency over accu-
racy. But a desire for fluency in a communicative approach does not excuse them from 
trying their utmost to help the learners also to develop high levels of accuracy in the use 
of grammar, lexis and pronunciation. When used wisely, a balance between recasts and 
other corrective feedback is in the best interests of both students and teachers.
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